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Abstract: Although financial literacy education in elementary education has garnered increasing global attention, the
determinative role of family dynamics in shaping students' financial competencies and behaviors remains an area requiring
in-depth investigation. This study aims to analyze the financial literacy levels of fourth-grade elementary school students
within the context of family structure (sibling number), shopping frequency, sources of financial information, and economic
awareness habits. Employing a descriptive survey design, the research sample comprises 712 students aged 9-11 years
enrolled in schools across Turkey. Data were collected utilizing a validated and reliable instrument encompassing Six
dimensions: financial knowledge, financial responsibility, financial planning, needs awareness, spending consciousness, and
financial autonomy. One-way ANOVA and Scheffe post-hoc tests were employed for data analysis. The findings
demonstrated that only children’s financial literacy scores were statistically significantly higher compared to their peers with
siblings (F = 3.21, p < .05). Another noteworthy finding reveals that families are positioned as the most effective and primary
source of financial information for students, surpassing schools and media outlets (F = 3.09, p < .05). Contrary to experiential
learning expectations prevalent in the literature, neither shopping frequency nor habitual engagement with economic news
significantly predicted financial literacy levels (p > .05). This finding suggests that students function as passive observers
rather than active participants in financial processes. The results underscore that school-based interventions alone are
insufficient for early financial education; instead, structured hybrid pedagogical models that prioritize family engagement and
compensate for inequities in home-based financial socialization are imperative.
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Oz: Tlkokullarda finansal okuryazarlik egitimi kiiresel 6lgekte giderek artan bir ilgi gérse de, dgrencilerin finansal yeterlilik
ve davranislarinin sekillenmesinde sosyal gevredeki matematik dinamiklerinin oynadigt belirleyici rol hala derinlemesine
incelenmesi gereken bir alan olmaya devam etmektedir. Bu ¢aligmanin amaci, ilkokul dordiincii sinif 6grencilerinin finansal
okuryazarlik diizeylerini; aile yapisi (kardes sayisi), aligveris sikligi, finansal bilgi kaynaklari ve ekonomik farkindalik
aligkanliklar1 baglaminda analiz etmektir. Betimsel tarama modelinde tasarlanan aragtirmanin Orneklemini, Tirkiye'de
Ogrenim goren 9-11 yas aralifindaki 712 &grenci olusturmaktadir. Veriler; finansal bilgi, finansal sorumluluk, planlama,
ihtiya¢ farkindaligi, harcama bilinci ve finansal 6zerklik alt boyutlarii kapsayan, gecerlik ve giivenirligi kanitlanmig bir
6lgek araciligryla toplanmistir. Verilerin analizinde tek yonliit ANOVA ve Scheffe post-hoc testleri kullanilmistir. Arastirma
bulgulari, tek c¢ocuklarin finansal okuryazarlik puanlarinin, kardesi olan akranlarina kiyasla istatistiksel olarak anlamli
diizeyde yiiksek oldugunu gostermistir (F = 3.21, p <.05). Dikkat ¢ekici bir diger bulgu ise, ailenin; okul ve medyay1 geride
birakarak &grenciler icin en etkili ve birincil finansal bilgi kaynag1 olarak konumlanmasidir (F = 3.09, p <.05). Literatiirdeki
deneyimsel 6grenme beklentisinin aksine, ne aligveris yapma sikliginin ne de ekonomi haberlerini takip etme aligkanliginin
finansal okuryazarlik diizeylerini anlamli diizeyde yordamadigi saptanmistir (p > .05). Bu durum, &grencilerin finansal
siireclere aktif birer katilimcidan ziyade, pasif birer gozlemci olarak maruz kaldiklarina isaret etmektedir. Sonuglar, erken
donem finansal egitimde okul temelli miidahalelerin tek basina yeterli olmadigini; aile katilimini merkeze alan ve evdeki
finansal sosyallesme esitsizliklerini telafi edecek yapilandirilmis hibrit 6gretim modellerine ihtiyag duyuldugunu ortaya
koymaktadir.

Anahtar Kelimeler: Finansal okuryazarlik, ilkogretim matematik egitimi, aile etkisi, finansal sosyallesme

Tiirkge siirtim i¢in tiklayiniz

1. Introduction

Financial literacy has once again come to the fore as one of the fundamental life skills of the past century,
following the 2008 global crisis and the uncertainties brought about by the economic impacts of the 2019
COVID-19 pandemic, alongside the widespread adoption of digital financial services (Grohmann et al., 2021;
Morgan & Trinh, 2021). Although the integration of financial literacy into the core education curriculum in
Turkey was included in the 2018 teaching programmes, it has recently been addressed comprehensively within
educational reforms such as the Maarif Model, and the development of this skill from an early age has emerged
as a critical area of academic research (MoNE, 2024; Sezer & Dedeoglu, 2024). Financial literacy emphasises
the acquisition of fundamental life skills—such as understanding money, budgeting, distinguishing between
needs and wants, saving, and managing spending decisions—through classroom instruction (Bayram & Tiirker
Biber, 2024). The Maarif programme highlights the importance of fostering skills such as critical thinking,
decision-making, problem-solving, and taking responsibility. Financial literacy is one of the concrete application
areas of these skills. These skills not only ensure that students become conscious consumers from an early age
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but also have a positive impact on family and societal economies. In the most recent report published by the
OECD (2023), financial literacy is defined as “the totality of knowledge, skills, attitudes and behaviours required
to understand the financial concepts necessary to enhance the financial well-being of individuals and society,
assess financial risks and opportunities, make informed decisions, know where to seek help, and take effective
action to achieve financial well-being”. According to the model developed by Potrich, Vieira, and Kirch (2018),
financial literacy is examined across four key dimensions. The first dimension, financial knowledge, refers to
individuals’ understanding of fundamental economic and financial concepts such as inflation, interest rates, and
the risk-return relationship. The second dimension, financial behaviour, encompasses the application of practical
skills such as budgeting, saving, and debt management. The third dimension, financial attitudes, encompasses
the attitudes individuals develop towards money and financial matters. The fourth and final dimension, financial
well-being, refers to the confidence individuals have in their financial decisions and their ability to achieve their
financial goals. In recent years, with the acceleration of digitalisation, the concept of ‘digital financial literacy’
has also been considered as one of these dimensions (Morgan et al., 2022). This dimension encompasses the
ability to understand and use new financial tools—such as online banking, mobile payment systems, and digital
money—safely.

Although financial literacy is often treated as a subject that adults can learn, research has shown that
education received at an early age regarding this skill significantly influences later years and results in higher
financial literacy performance (OECD, 2023). In their long-term study involving primary school pupils, Amagir
et al. (2021) demonstrated that individuals who received financial education made better financial decisions in
adulthood. Research indicates that well-designed educational activities incorporating practical learning can be
effective in developing this skill (Kaiser & Menkhoff, 2022; Bruhn et al., 2023). On the other hand, numerous
factors influencing the acquisition of financial literacy skills are also discussed. However, for primary school
pupils (particularly grades 4), environmental factors play a decisive role in their financial knowledge and
behaviour, as they are still within the family environment. The limited number of studies in the literature
examining the impact of non-school variables (such as number of siblings, family, media, etc.) on this skill
forms the starting point for this research. In this context, the present study aims to examine how the financial
literacy levels of grade 4 primary school pupils differ according to various individual and environmental
socialisation characteristics. The study sought to answer the following questions: What are the variables that
determine primary school pupils’ financial literacy skills?

1. Is the number of siblings a determinant of financial literacy levels?

2. Does the frequency of shopping affect pupils’ levels of financial literacy?

3. Do sources of financial information lead to differences in students’ levels of financial literacy?
4

Do the types of media they use to follow economic developments play a decisive role in students’
levels of financial literacy?

1.1. Financial Literacy: Conceptual and Theoretical Framework

In the first quarter of the 21st century, the global economic system is undergoing an unprecedented process
of transformation. The shift away from the physical form of money towards digitalisation, the increasing
complexity of financial instruments, and the fact that consumption habits are now driven by algorithms have
made the cognitive skills individuals possess to secure their economic well-being more critical than ever. The
macroeconomic shocks caused by the global pandemic and economic crises, which have accelerated this
transformation process, have demonstrated that financial literacy is not merely an ‘adult competence’ but a
fundamental ‘life skill’ that must be acquired from an early age (Grohmann et al., 2021; Morgan & Trinh, 2021).
Minimising financial difficulties for individuals and societies is how possible not merely by increasing income,
but by developing a sustainable model of financial behaviour based on the ability to manage existing resources
effectively. In line with this global vision, fundamental changes are also being observed in Turkey’s education
policies. Although the integration of financial literacy into the core curriculum was included as an
interdisciplinary learning outcome in the 2018 curriculum, it has been placed on a more comprehensive and
strategic footing with the recently implemented "Turkey Century Education Model" (Bayram and Tiirker Biber,
2024; MoNE, 2024; Sezer and Dedeoglu, 2024).

In the literature, financial literacy is regarded not merely as a static body of knowledge, but as a dynamic and
multi-dimensional set of competencies. The move towards a universal standard for the concept gained
momentum with the "International Gateway for Financial Education” initiative, established in 2008 under the
leadership of the OECD (Tetik, 2019). The OECD (2023) defines financial literacy as the "whole of knowledge,
skills, attitudes and behaviours" necessary to assess financial risks and opportunities, make informed decisions
and take effective action to enhance individual and societal well-being, thereby highlighting the concept’s
affective (motivation, trust) dimension as well as its cognitive one. The theoretical model proposed by Potrich,
Vieira and Kirch (2018) constructs this complex structure on four pillars: (1) Financial Knowledge:
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Understanding the mathematical and economic foundations of concepts such as inflation, interest rates,
compound returns and risk management; (2) Financial Behaviour: Observable actions such as budgeting,
discipline in paying bills, saving habits and avoiding impulsive spending; (3) Financial Attitude: The meaning an
individual attaches to money, their perception of time in relation to the future, and their mental inclination
towards saving; (4) Financial Well-being: An individual’s belief in their ability to achieve their financial goals
and a sense of financial security. In addition to these dimensions, the concept of ‘digital financial literacy’ has
also entered the literature in line with the requirements of the digital age. As emphasised by Morgan et al.
(2022), the secure use of new-generation tools such as mobile banking, contactless payments, and crypto-assets
necessitates technological competencies and cybersecurity awareness that go beyond traditional literacy.

This concept has been defined from various perspectives by different researchers in the literature. It is viewed
as a synthesis of an individual's financial knowledge, skills, and attitudes. Upon analysing these definitions, it is
observed that approaches generally vary by focusing on the structural dimensions of financial literacy,
economically based skills, or demographic variables. An examination of the academic literature reveals that
researchers have different focal points in their treatment of the concept. Salman and Esmeray (2020) and the
Central Bank of Turkey (2015), who ground the concept in knowledge and rational decision-making processes,
define financial literacy as the ability to optimise future budget and investment decisions; whereas Bodie (2006)
goes beyond knowledge to centre the dimension of behavioural development. Noctor et al. (1992) and Lusardi
(2008), who approach the process from the perspective of judgement and data processing, conceptualise it as the
capacity to possess knowledge about complex financial instruments and to analyse data in order to make sound
decisions. Similarly, Vitt et al. (2005) emphasise reading and analytical skills, Hung et al. (2009) focus on
lifelong wealth management, whilst Lusardi and Mitchell (2014) highlight the capacity for strategic planning in
borrowing and retirement planning.

In current approaches, it is observed that psychosocial dimensions such as attitude and motivation have been
incorporated into definitions. The OECD (2011) and PISA (2013) frameworks redefine financial literacy as the
‘motivation and confidence’ to take action to enhance financial well-being, moving beyond mere knowledge.
Whilst Yilmaz and Kaymakg1 (2021) also highlight the importance of awareness and attitude, Kaderli, Glimiis,
and Danisman (2016) and Remund (2010) have expanded the concept to include the ability to adapt to changing
economic conditions and crises to maintain quality of life (resilience). This diversity of definitions demonstrates
that financial literacy is a multi-dimensional, complex structure requiring an interdisciplinary approach spanning
from mathematics education to psychology, and from economics to sociology.

1.2. The Importance of Financial Literacy and Education

The importance of financial literacy education is more clearly understood during periods of crisis rather than
under normal economic conditions. Reports by the World Bank (2014) and the OECD (2020b) have shown that,
during the 2008 ‘Great Recession’ and the COVID-19 pandemic, a lack of financial knowledge and irrational
consumer behaviour (panic spending, misguided borrowing) created a multiplier effect that deepened the
economic crises. Financial literacy acts as an "economic shield", enabling individuals to manage risks, maintain
budgetary discipline, and cope with shocks such as sudden loss of income (Reyes, 2006; Arikan, 2021). As noted
by Er (2019) and Koéroglu (2021), individuals who lack sufficient knowledge regarding credit card usage, online
shopping security, and debt management face a much higher risk of falling below the poverty line during
economic fluctuations. Consequently, financial literacy education is a process of transforming individuals from
passive and vulnerable consumers into "informed financial citizens" who manage their resources effectively.

During economic crises, ill-informed decisions made by individuals with low levels of financial literacy can
trigger market imbalances, thereby exacerbating the crisis. This critical impact of individual errors on
macroeconomic stability has elevated financial literacy beyond the realm of a mere individual skill. In this
context, the issue has become a widespread concern requiring society’s attention, ranging from government
policies to educational programmes, and from the banking sector to household finances (Koroglu, 2021).
Research indicates that a lack of financial management skills significantly increases the risk of individuals facing
adverse financial outcomes in areas such as spending discipline and expenditure management (Er, 2019). Well-
structured financial planning and the development of saving habits help maintain economic balance at the
individual level and serve as a vital buffer against sudden economic crises (unemployment, illness, economic
downturns).

The scope of financial literacy extends beyond mere knowledge or skill levels to encompass the dimension of
translating knowledge into behaviour. In other words, it encompasses three integrated stages: the individual’s
ability to access accurate information about financial products and services (recognising the source of
information), to evaluate this information, and finally, to make rational financial decisions based on this
evaluation. However, the successful completion of all these stages depends on the simultaneous influence of
numerous factors. If we consider these factors, parents’ financial attitudes and behaviours, school-based financial
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education interventions, the quality of financial information in the media, the individual’s mathematical
reasoning ability, socio-economic status, and cultural context are all factors that determine the outcomes of
financial literacy development.

For this reason, financial literacy should be conceptualised not merely as individual cognitive development,
but as a multi-factorial socialisation process. The development of financial literacy competence is a phenomenon
in which factors such as family-school collaboration, structured educational interventions, and the individual’s
personal behavioural regulation are intricately intertwined.

Consequently, financial literacy is a fundamental social investment that contributes not only to the
development of individuals’ personal economic capacity but also to the enhancement of social welfare and the
achievement of economic stability. For this reason, particular importance must be attached to structured
educational activities in the field of financial literacy, teacher preparation, and educational policy. Particularly
given the lifelong durability of financial attitudes and behaviours established during primary school, early
financial socialisation interventions carried out through school-family collaboration are regarded as educational
and social policy tools with a high return on investment.

2. Method

This study is a quantitative research project conducted within the framework of a descriptive survey model.
Survey models are research approaches aimed at describing a situation as it exists, whether in the past or present
(Karasar, 2021). In this study, the financial literacy levels of grade 4 primary school pupils were examined in
relation to the number of siblings, frequency of shopping, sources from which money-spending skills were
acquired, and the type of media used to follow economic news

2.1. Research Group

The participants in the study comprised a total of 712 grade 4 primary school pupils attending schools in a
province located in the Central Anatolia region of Turkey. Participants were selected voluntarily by reaching out
to schools in areas characterised by socio-economic diversity. An appropriate sampling method was adopted in
the selection of the sample, thereby ensuring the representation of pupils from different family structures and
lifestyles to increase diversity. Analyses were conducted after examining the participants’ responses to the data
collection tool and excluding those that were left blank or not fully completed. Due to participants providing
incomplete responses for certain variables, the total number of participants varies across the relevant analyses.
For this reason, the valid sample size (N) for each analysis is specified separately in the table. Whilst the table
regarding students’ genders is provided below, other demographic distributions are detailed under the ‘Findings’
heading with the relevant tables and explanations.

Table 1. Gender distribution

Gender N %
Female 373 55.2%
Male 302 44 8%

2.2. Data Collection Tool and Data Collection

The “Marmara Financial Literacy Attitudes and Behaviour Scale”, developed by Celikten and Dogan (2020),
was used to collect data in the study. The scale is a measurement tool developed to assess students’ levels of
financial literacy and has undergone reliability and validity studies. The scale consists of 21 questions, ranging
from and is a 5-point Likert-type scale. The scale’s Cronbach’s alpha internal consistency coefficient is 0.83. In
addition to the total score, the scale comprises five sub-dimensions: financial responsibility, financial planning
and consumption, awareness of needs, spending awareness, and financial tools. In the Cronbach’s alpha
calculations performed for this study, the scale’s reliability was calculated as 0.63.

Data were collected in the classroom environment under the researcher’s supervision, with the permission of
teachers and school management. The scale was completed by participating students in approximately 20
minutes. The study was conducted voluntarily, and the process was carried out after obtaining ethical consent
from the students’ parents.

2.3. Data Analysis

SPSS 25 software was used to analyse the collected data. Firstly, the normality of the data distribution for
each variable was determined by examining skewness, kurtosis, and the Q-Q plot (Figure 1). Subsequently, for
data meeting the normality assumption, a one-way analysis of variance (ANOVA) was used to determine
whether students’ financial literacy levels differed according to the independent variables. Where significant
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differences were identified in the ANOVA results, the Scheffe post-hoc test was used to identify the source of
the difference between groups. The significance level was set at 0.05.

Normal Q-Q Plot of TOP

Expected Normal

80 70 80 L) 100 110

Observed Value

Figure 1. Q-Q grafigi

3. Findings

The findings are detailed under headings covering both general information and behavioural information
regarding participants’ levels of financial literacy. Firstly, findings regarding how financial literacy varies
according to the number of siblings are presented.

3.1. The Effect of Number of Siblings on Financial Literacy Attitudes and Behaviours

To examine whether there is a significant difference between participants’ number of siblings and their levels
of financial literacy attitudes and behaviours, the distribution of participants was first analysed (Table 2). When
the distribution of the 712 students participating in the study was examined according to the number of siblings
variable, it was observed that the highest proportion consisted of students with two siblings (30.0%; n = 202).
This was followed, in order, by those with three siblings (29.5%; n = 199), those with one sibling (24.2%; n =
163), and those with four or more siblings (16.3%; n = 110). This distribution indicates that the nuclear family
structure and the two- or three-child family model are predominant in the sample.

Table 2. Number of siblings

Number of siblings N %

One 163 24.2%
Two 202 30.0%
Three 199 29.5%
Four or more 110 16.3%

The results of the analyses conducted to determine whether there was a significant difference in the levels of
financial literacy attitudes and behaviours among the study participants—grade 4 primary school pupils—based
on the number of siblings are presented in Table 3.

Table 3. Students’ Financial Literacy Levels by Number of Siblings

Variables Group X (Mean)  df F p Significant Difference

(Scheffe)

Financial Literacy 1A 89.17 3-670 3.21 023* 1-4
(Total) 2. Two 88.29

3. Three 88.25

4. Four or more 86.38
FS 1. One 27.45 3-670 3.84 .010* 1-2,1-3,1-4

2. Two 26.60

3. Three 26.61

4. Four or more 26.49
FPT 1. One 21.65 3-670 .97 406 None

2. Two 21.25

3. Three 21.66

4. Four or more 21.64
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Table 3 continued

IF 1. One 13.69 3-670 .90 441 None
2. Two 13.55
3. Three 13.75
4. Four or more 13.46

HB 1. One 11.72 3-670 .54 .653 None
2. Two 11.92
3. Three 11.62
4. Four or more 11.55

FA 1. One 14.66 3-670 5.82 .001*  1-4,2-4,3-4
2. Two 14.96
3. Three 14.60

4, Four and over  13.23

(*p < .05 As the groups were homogeneously distributed in the ANOVA analysis, a Scheffe post hoc analysis was
conducted.)

Upon examining the data in Table 3, it is evident that there are statistically significant differences in the
participants’ financial literacy scores based on the number of siblings they have. Taking the means into account,
it is understood that the group with the highest level of financial literacy is those with ‘one sibling’. When
examining the results of the ANOVA conducted to test the statistical significance of this observed difference, it
was concluded that the difference between the participants’ number of siblings and their levels of financial
literacy is significant (F=3.21, p < .05). Analyses conducted to determine the source of the difference indicate
that students with one sibling have a statistically higher level of financial literacy compared to those with four or
more siblings.

Upon examining the scale’s sub-dimensions, it was found that the difference between the Financial
Responsibility (FR) dimension and participants’ number of siblings was statistically significant (F=3.84;
p <.05). Analyses of the source of this difference indicate that participants with one sibling have a significantly
higher financial responsibility score compared to all other groups with two, three, four, or more siblings.

Similarly, when the relationship between the Financial Instruments (FI) sub-dimension and the number of
siblings was examined, the ANOVA results revealed a significant difference between the groups (F=5.82;
p <.001). According to the results of the Scheffe test, it was found that students with one, two, or three siblings
scored statistically higher on this sub-dimension than those with four or more siblings. This finding suggests that
an increase in the number of children in the household beyond a certain level (particularly four or more) is
associated with lower levels of awareness or knowledge regarding financial tools among students.

3.2. The Effect of Shopping Frequency on Financial Literacy Attitudes and Behaviour Levels

The distribution of shopping frequency—daily, weekly, monthly, and ‘whenever I have money’—»based on
data collected from the study participants is shown in Table 4.

Table 4. Shopping frequency

Shopping frequency N %

Daily 76 11.3%
Weekly 233 34.6%
Monthly 109 16.2%
Other (if I have enough money) 256 38.0%

When examining the distribution of shopping frequency among the students participating in the study, it is
observed that the highest proportion is found among participants who selected the ‘other (when I have enough
money)’ option (38.0%; n = 256). This group is followed, in order, by students who shop weekly (34.6%; n =
233), those who shop monthly (16.2%; n = 109), and those who shop daily (11.3%; n = 76). This distribution
indicates that the vast majority of students do not shop at a fixed frequency, but rather act according to their
financial circumstances (when | have enough money). The findings regarding the levels of financial literacy
attitudes and behaviours of the participating students, according to their shopping frequency, are shown in the
table below (Table 5).
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Table 5. Distribution of Shopping Frequency

Variables Group X (Mean) df F P gg]eer;g)ce
Financial Literacy 1. Daily 88.72 3-670 1.28 .281 None
(Total) 2. Weekly 87.99
3. Monthly 87.12
4. Other 88.64
FS 1. Daily 27.37 3-670 1.30 272 None
2. Weekly 26.65
3. Monthly 26.63
4. Other 26.82
FPT 1. Daily 21.22 3-670 2.68  .046* 1-4
2. Weekly 21.32
3. Monthly 21.28
4. Other 21.92
IF 1. Daily 13.58 3-670 .62 .600 None
2. Weekly 13.54
3. Monthly 13.60
4. Other 13.74
HB 1. Daily 11.51 3-670 .72 543 None
2. Weekly 11.83
3. Monthly 11.43
4. Other 11.82
FA 1. Daily 15.04 3-670 1.12 339 None
2. Weekly 14.64
3. Monthly 14.17
4. Other 14.34
(*p>.05)

The data in Table 5 compare participants’ levels of financial literacy according to their shopping frequency.
The analysis results indicate that there is no statistically significant difference between the groups in terms of
General Financial Literacy scores (F=1.28; p>.05). This suggests that the frequency of shopping does not have a
decisive influence on individuals’ general financial literacy levels.

Similarly, Financial Responsibility (F=1.30; p>.05), Awareness of Needs (F=0.62; p>.05), Spending
Awareness (F=0.72; p>.05) and Financial Tools (F=1.12; p>.05).

In contrast, a statistically significant difference between the groups was found in the Financial Planning and
Consumption (FPT) sub-dimension (F=2.68; p=.046). A Post-Hoc analysis conducted to determine the source of
the difference revealed that individuals who indicated shopping frequency as ‘Other’ (X=21.92) scored
significantly higher on this dimension compared to those who shopped ‘Daily’ (X=21.22). This finding suggests
that individuals with habits outside the daily spending routine (other) are more competent in financial planning
and consumption skills compared to students who shop daily.

3.4. The Effect of Sources of Information on Spending on Financial Literacy Attitudes and Behaviour

Research findings regarding the sources from which information on spending is obtained—which is thought to
influence financial literacy attitudes and behaviours—also provide significant insights based on the collected
data. To ensure the clarity of these data, the distribution of the collected data on the types of sources participants
used to access financial information, such as money and spending, is presented first (Table 6).

Table 6. Type of financial information source

Financial information source N %

Family 293 43.5%
Information and communication technologies (TV, media, etc.) 9 1.3%
School (lessons, etc.) 78 11.6%
Other 294 43.6%

When examining the distribution of participants’ sources of financial information, the highest proportion
(43.6%) consists of individuals who obtain information from “other” sources. This is followed by those who
obtain information from “family” (43.5%). This indicates that a significant proportion of individuals obtain
financial information either from their families or from alternative sources. Whilst the proportion selecting the
"school” option is 11.6%, the proportion citing information and communication technologies (TV, etc.) as a
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source is very low (1.3%). These findings suggest that schools and media tools have a limited influence on the
acquisition of financial knowledge; they highlight that family and other environmental sources are more
decisive.

The results of the analysis examining whether students’ financial literacy attitudes and behaviour scores differ
depending on the type of source from which they acquire money management knowledge and skills (school,
family, friends, books) are presented in Table 7.

Tablo 7. Source from Which Financial Spending Knowledge and Skills Were Acquired

Variables Group X (Mean) df F p Fark (Scheffe)
Financial Literacy 1. Family 88.92 2-671 279  .062 None
(Total) 2. School lessons 87.20
3. Other 87.71
FS 1. Family 27.10 2-671 3.09 .046% 1-3
2. School lessons 26.61
3. Other 26.53
FPT 1. Family 21.77 2-671 282 .060 None
2. School lessons 20.95
3. Other 21.45
IF 1. Family 13.74 2-671 1.48 .229 None
2. School lessons 13.68
3. Other 13,51
HB 1. Family 12.03 2-671 3.06 .047* 1-2
2. School lessons 11.36
3. Other 11.52
FA 1. Family 14.27 2-671 1.01  .365 None
2. School lessons 14.60
3. Other 14.69

(*p<.05 Note: The BIT value has been combined with ‘Other’.)

The data presented in Table 7 systematically examines the differences in students’ financial literacy levels
according to the source of their financial knowledge and skills. The one-way analysis of variance (ANOVA)
conducted indicates that there is no statistically significant difference in the overall financial literacy scale scores
according to the types of sources from which participants acquired their money management knowledge and
skills (family, school, other) (F(2,671) = 2.79, p = .062). This finding suggests that primary school pupils’
general financial literacy performance is a multifactorial construct that cannot be determined by a single source
of financial information. However, sub-dimension analyses provide more distinctive findings. The sub-
dimensions of Financial Planning and Consumption (F = 2.82, p > .05), Awareness of Needs (F = 1.48, p > .05),
and Financial Tools (F = 1.01, p > .05) demonstrate similar levels of performance regardless of the information
source. In contrast, the sub-dimensions of Financial Responsibility (F=3.09, p < .05) and Spending Awareness
(F=3.06, p < .05) are significantly influenced by the source of information. Post-hoc comparisons show that
students who obtain financial information from their families score statistically significantly higher on these two
sub-dimensions. In particular, it was found that students who obtain information from their families have higher
scores in these sub-dimensions. This result demonstrates that the family plays a significant role in fostering
financial attitudes and behaviours. Although spending knowledge and skills are acquired from other sources in
the Financial Responsibility sub-dimension, the sense of responsibility acquired from the family is greater than
that from other sources (F=3.09, p<.05). In the ‘Spending Awareness’ sub-dimension, whilst the education
provided in schools regarding the development of spending awareness is effective, the spending knowledge and
skills acquired from the family support financial literacy more than the knowledge gained from lessons (F=3.06,
p<0.05).

3.5. The Effect of Economic Monitoring on Financial Literacy Attitudes and Behaviour Levels

Another factor thought to influence students’ financial literacy attitudes and behaviours is how they acquire
and become aware of information relating to the economy. Students may sometimes become familiar with this
information simply by hearing it in informal learning environments, or they may obtain information from a
friend who supports their spending from a financial perspective while making a canteen payment. They may also
access this information, consciously or unconsciously, through environmental exposure. In this context, data
regarding the sources from which students learn about and follow economic developments—regardless of
whether they actively track such developments—provides important findings for the research, even if their
familiarity is merely through hearsay. The frequency distribution of the sources students use to follow economic
developments is detailed in Table 8.
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Table 8. Type of source followed

Source followed Number (N) Percentage (%)
Family 49 7.1%
Information and communication technologies 476 70.8%
Other 149 22.1%
Total 674 100%

When examining the sources students use to follow economic developments, it is evident that information
and communication technologies (TV, the internet, social media, etc.) are the most frequently used sources
(70.8%). This result demonstrates that digital media and technological tools have become the primary source of
information for children in developing their economic awareness. On the other hand, the proportion of students
acquiring economic information through their families is quite low at 7.1%. This situation indicates that the
family plays a more limited role in the transmission of economic information. The proportion of those using
‘other’ sources is 22.1%; considering that this category includes sources such as teachers, peer groups, and
books, it has been determined that the opportunities for students to acquire knowledge within the family are
influenced by environmental factors to a lesser extent. Findings regarding the type of source students use to
follow economic developments (social media, books, newspapers, television) and their financial literacy levels
are detailed in Table 9.

Table 9. Type of Source Used to Follow Economic Developments

Variables Group X (Mean) df F p [zlsfgﬁzef?ec)e
Financial Literacy 1. Family 87.69 2-671 2.79 .062 None
(Total) 2.BIT* 88.60
3. Other 87.00
FS 1. Family 27.44 2-671 2.25 .106 None
2.BIT 26.83
3. Other 26.46
FPT 1. Family 21.06 2-671 1.37 .255 None
2.BIT 21.64
3. Other 21.33
IF 1. Family 13.71 2-671 .09 913 None
2.BIT 13.61
3. Other 13.66
HB 1. Family 10.87 2-671 2.77 .064 None
2.BIT 11.85
3. Other 11.59
FA 1. Family 14.62 2-671 2.10 124 None
2.BIT 14.65
3. Other 13.96

(*p<.05) *ICT: Information and Communication Technologies

Table 9 presents the ANOVA results testing whether the sources students use to follow economic news
create a difference in their levels of financial literacy. When the findings are examined in detail, it is seen that
the information source does not play a decisive role in the level of General Financial Literacy (F=2.79; p > .05).
This trend was maintained across the sub-dimensions; no significant differences were observed between groups
in any of the dimensions of Financial Responsibility, Spending Awareness, Needs Awareness, Financial
Planning, and Consumption and Financial Instruments. It is worth noting that whilst the values for the General
Total and Spending Awareness dimensions approached the threshold of statistical significance, these differences
did not exceed the significance threshold at the 0.05 confidence level. These findings indicate that the financial
attitudes and behaviours of primary school pupils remain at a similar level, regardless of the source from which
they follow economic news. Although not statistically significant, the fact that the Information and
Communication Technologies (ICT) group has higher averages than other groups in many sub-dimensions can
be considered an important clue regarding the potential impact of digital media and technological tools on the
development of financial awareness.

32



Social Determinations of Student’s Financial Literacy

4. Discussion and Conclusion

In this study, various demographic variables, which are hypothesised to play a decisive role in the financial
literacy attitudes and behaviours of grade 4 primary school pupils, were examined. The findings reveal that
pupils’ levels of financial literacy may vary by demographic factors. A comparative discussion of these findings
with the literature is provided below.

The research findings indicate that students with one sibling have a statistically higher level of financial
literacy compared to their peers with four or more siblings. However, a review of the literature reveals differing
findings on this matter. For instance, studies by Celikten et al. (2023) and Yazgan and Yildirim (2022) reported
that the number of siblings did not lead to a significant difference in financial literacy attitudes and behaviours.
This finding, which distinguishes the current study from the literature, can be explained by the effect of a large
family on the child. Indeed, Sullivan and Turner (2020) note that individuals with few siblings or who are only
children receive more attention from their parents within the family; this situation contributes to their developing
a sense of responsibility at an early age and, consequently, to an increase in their financial awareness.
Consequently, the results obtained align with studies suggesting that only children have the opportunity to
receive more intensive financial education from their families, and that this translates into an advantage in their
financial skills (Johnson, 2019). The advanced attitudes displayed by only children in financial responsibility and
decision-making processes, which elevate their literacy levels, serve as an indicator of this advantage. This
picture clearly highlights the decisive role of family-based education and individual attention in financial
literacy. On the other hand, a family structure with multiple siblings also offers students a different dynamic.
Siblings learning from one another’s experiences and modelling financial decisions constitutes an important
social learning process that supports literacy levels.

The results of the study revealed that there was no statistically significant relationship between participants’
shopping frequency and their levels of financial literacy. This finding shows both similarities and differences
when compared with other studies in the literature. For example, a study by Ergiir and Cengelci (2019) also
reported that the frequency of shopping trips had no significant effect on financial attitudes; in this respect, the
present study supports this finding. On the other hand, in the study conducted by Celikten et al. (2023) with
grade 4 primary school pupils, it was found that shopping frequency created significant differences in financial
literacy attitudes and behaviours. Similarly, Garrett and Shamsuddin (2021) also suggest that the frequency of
shopping may influence attitudes towards money management. The result of the present study that distinguishes
it from these studies suggests that, for the development of financial literacy, the mere quantity (frequency) of the
shopping activity is not sufficient; rather, the quality of the process is more decisive. In this context, the
necessity of transforming shopping from merely a behavioural repetition into an educational process comes to
the fore. When children go shopping with their families, it gives them the opportunity to observe their parents’
financial decisions, spending habits, and attitudes. Consequently, it is not merely the fact that the child is
‘shopping’; rather, the child’s ability to distinguish between wants and needs, understand budgetary constraints,
and become familiar with financial tools—all under parental guidance—can be regarded as the key factor in
enhancing their level of financial literacy.

Findings from the research reveal that, compared to school, peer groups, or written sources, the family plays
a far more decisive and dominant role in students’ acquisition of financial responsibility and spending
awareness. In other words, even if technical financial knowledge is acquired from school or other sources, the
actual financial discipline that translates into attitudes and behaviour is acquired within the family. This result
aligns with the view in financial socialisation theory that ‘the family is the primary agent of socialisation’. A
review of the literature reveals that this finding has shown consistency from the past to the present. For example,
Bayram (2014) found that the vast majority of university students first acquired financial knowledge within the
family; Alkaya and Yagli (2015) also reported that students acquired 84.3% of their money management skills
from their families. Recent studies also confirm that this trend continues. LeBaron and Kelley (2021) emphasise
that parents are the most critical actors in shaping children’s financial behaviour through modelling and
providing opportunities for experiential learning (such as giving pocket money or creating a budget). Similarly,
recent studies conducted in Turkey (Ugur & Giirsoy, 2020; Yazgan & Yildirim, 2022) have concluded that
parental attitudes are a stronger predictor of improved financial literacy than the theoretical education provided
at school. The guidance families provide to their children involves not only the transfer of information but also
the intergenerational transmission of financial values and spending habits (Serin & Kilig, 2023). Consequently,
the fact that the family factor takes precedence over other sources in this research can be explained by the reality
that financial literacy is not merely cognitive knowledge but a culture learned by observation and experience.

The research findings revealed that the types of sources from which pupils acquire or follow economic
information (social media, books, newspapers, television) do not act as a significant determinant of their
financial literacy attitudes and behaviours. This suggests that, due to their age and developmental characteristics,
primary school pupils have not yet developed the habit of following macroeconomic developments, or do not
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find these topics engaging. Although this finding may at first glance appear to differ from studies conducted with
adults or older age groups that argue digital sources play a critical role in acquiring financial information (e.g.,
Lusardi et al., 2017), it is a consistent result when the age level of the sample group is taken into account.
Indeed, a similar picture emerged in a study conducted by Karaaslan (2020) with secondary school pupils. In that
study, the majority of pupils stated that they did not follow economic issues because they found them ‘boring
and meaningless’; the minority who did follow them indicated that they did so not out of a conscious choice, but
rather because they were exposed to them whilst their fathers were watching television. In contrast, the picture
appears to change in studies where the sample group consists of university students. For example, Alkaya and
Yagli (2015) reported that university students primarily follow economic and financial developments via the
internet (61.6 per cent) and television (31.9 per cent). Similarly, Bayram and Temizel (2011) and Santas and
Demirgil (2005) also found that visual and digital media serve as the primary source of information among older
age groups.

Comparing the present study with these works makes a significant contribution to the literature: sources of
financial information evolve with age. Whilst at primary school level (the present study), the influence of
external sources (media, internet, etc.) is limited, and the flow of information relies almost entirely on family
conversations; as age increases (university samples), mass media and digital media become dominant in
individuals’ information-gathering processes.

Consequently, when all findings from this research are evaluated together, it is observed that the financial
literacy levels of grade 4 primary school pupils are shaped not so much by external factors such as the frequency
of shopping or the media channels used to follow economic developments, but rather by family dynamics such
as the number of siblings and financial education/guidance within the family.

The analyses have revealed that the number of siblings (particularly being an only child) and direct education
received from the family possess a decisive and predictive influence on financial attitudes and behaviours. In
contrast, how frequently a child goes shopping or which channel they use to follow the economy does not have a
direct impact on financial literacy for this age group. This picture serves to demonstrate the necessity of building
financial literacy education at the primary school level on holistic models that involve the family in the process,
rather than school-based approaches targeting the child alone.

5. Recommendations

The findings from this study indicate that school-based approaches alone are insufficient for developing
primary school pupils’ financial literacy levels, and that interactions with the family and social environment play
a decisive role. In light of these results, recommendations for practitioners and researchers are presented below.

5.1. Implications and Recommendations for Practice

The research findings reveal that the frequency of shopping alone does not create a statistically significant
difference in financial literacy. This suggests that exposure to shopping without parental guidance is insufficient
for developing financial competence. The shopping experience only becomes a learning opportunity when
parents structure the process. In this context, educational programmes developed for parents should incorporate
deliberate teaching strategies. Parents should be encouraged to engage in dialogue with their children during
shopping about the distinction between needs and wants, budget constraints, and opportunity cost; modules such
as ‘Qualified Shopping Guidance’, which emphasise that such quality interactions are more decisive than
shopping frequency, should be designed. Given that the family is the primary agent of socialisation, financial
literacy education should move beyond a student-centred approach and be addressed through a holistic approach
that encompasses the family. Parents’ awareness of how their own spending habits convey ‘implicit’ messages to
their children should be raised. Within the framework of school-family collaboration, workshops should be
organised to guide parents on how to use household financial processes as educational materials. The negative
correlation between an increase in the number of siblings and the level of financial literacy can be explained by
the reduction in parental attention per child in large families. To ensure equality of opportunity in education, the
financial literacy curriculum in schools should be enriched with compensatory and equalising mechanisms that
cater for pupils who do not receive sufficient support at home, rather than adhering to a standardised structure.
Based on the finding that current mass media do not address children’s financial perceptions, media content
should be produced based on concrete information appropriate to children’s cognitive development levels, rather
than complex economic data. Children’s informal learning processes outside formal education should be
supported through digital applications and animations that gamify financial concepts.

5.2. Directions for Future Research

As this study is limited to state schools, it is recommended that future research include private schools to
examine the impact of socio-economic variables from a broader perspective. Furthermore, quantitative data
alone may not be sufficient to fully understand the concept of ‘the nature of shopping’ highlighted in this study.
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To analyse patterns of family interaction and parent-child dialogue, mixed-methods studies incorporating
observation and interview techniques would make a significant contribution to the literature. Longitudinal
studies are essential to test the persistence of financial attitudes acquired during primary school and their
reflection in subsequent educational stages. Long-term studies tracking how education received in early
childhood or behaviours acquired from the family shape an individual’s financial decisions during secondary
school and adulthood will fill a theoretical gap in the field.
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Ogrencilerin Finansal Okuryazarhiginin Toplumsal Belirleyicileri

1. Giris

Finansal okuryazarlik, 2008 kiiresel krizi sonrasinda ve 2019 Kovid-19 pandemisinin ekonomik etkilerinin
getirdigi belirsizlikler ve dijital finansal hizmetlerin yayginlasmasiyla son yiizyilin temel yasam becerileri
arasinda 6nemini bir kez daha giindeme getirmistir (Grohmann vd., 2021; Morgan & Trinh, 2021). Tiirkiye'de
finansal okuryazarligin temel egitim miifredatina entegrasyonu, her ne kadar 2018 6gretim programlarinda yer
alsa da, son donemde Maarif Modeli gibi egitim reformlart igerisinde genis kapsamli olarak ele alinmakta olup,
bu becerinin erken yaslarda kazandirilmasi kritik bir akademik arastirma alani olarak 6n plana ¢ikmigtir (MoNE,
2024; Sezer & Dedeoglu, 2024). Finansal okuryazarlik, 6grencilerin parayr tanima, biitge yapma, ihtiyag—istek
ayrimi, tasarruf etme ve harcama kararlarimi yonetme gibi temel yasam becerilerini dersler araciligiyla
Ogrenilmesini vurgular (Bayram & Tiirker Biber, 2024). Maarif programi, elestirel diislinme, karar verme,
problem c¢ozme ve sorumluluk alma gibi becerilerin kazandirilmasit konusunun altin1 ¢izmektedir. Finansal
okuryazarlik bu becerilerin somut uygulama alanlarindan biridir. Bu beceriler, 6grencinin erken yaslardan
itibaren bilingli tiiketici olmasini saglamasinin yani sira aile ve toplumsal ekonomiye de pozitif etkilemektedir.
OECD (2023) tarafindan yayinlanan en giincel raporda, finansal okuryazarlik "bireylerin ve toplumun finansal
refahini artirmak igin gerekli finansal kavramlari anlama, finansal riskleri ve firsatlart degerlendirme, bilingli
kararlar alma, yardim alinacak yerleri bilme ve finansal refaha ulagmak i¢in etkili eylemde bulunma konusundaki
bilgi, beceri, tutum ve davranislarin biitini" seklinde tanimlanmaktadir. Potrich vd., (2018) tarafindan
gelistirilen modele gore finansal okuryazarlik dort temel boyutta incelenmektedir. Birinci boyut olan finansal
bilgi, bireylerin enflasyon, faiz ve risk-getiri iliskisi gibi temel ekonomik ve finansal kavramlari anlamasini ifade
eder. Ikinci boyut olan finansal davranis, biitceleme, tasarruf yapma ve bor¢ yonetimi gibi pratik becerilerin
hayata gegirilmesini kapsar. Ugiincii boyut olan finansal tutum, bireylerin paraya ve finansal konulara karst
gelistirdigi tutumlar1 icerir. Dordiincli ve son boyut olan finansal refah ise bireylerin finansal kararlarinda
kendilerine duyduklar1 giiveni ve finansal hedeflerine ulasma durumunu ifade eder. Son yillarda dijitallesmenin
hizlanmasiyla birlikte "dijital finansal okuryazarlik" kavrami da bu boyutlardan biri olarak ele alinmaktadir
(Morgan vd., 2022). Bu boyut, ¢evrimi¢i banka kullanimlari, mobil 6deme sistemleri ve dijital ortamda var olan
para gibi yeni finansal araglar1 anlama ve giivenli kullanma becerilerini igermektedir.

Finansal okuryazarlik her ne kadar yetiskinlerin 6grene(bile)cegi bir konu olarak ele alinsa da yapilan
aragtirmalar bu beceriye dair erken yaglarda alinan egitimin sonraki yaglart 6nemli dlgiide etkiledigi ve daha
yiiksek finansal okuryazarlik performansi gosterdigi belirlenmistir (OECD, 2023). Amagir vd., (2021) ilkokul
doneminde Ogrenim goren oOgrencilerle yaptigi uzun siireli ¢aligmasinda, finansal egitim alan bireylerin
yetigkinlikte daha iyi finansal kararlar aldigin1 ortaya koymustur. Arastirmalar, iyi tasarlanmis ve uygulamali
O0grenmeyi igeren 6gretimsel faaliyetlerin bu becerinin gelismesinde etkili olabilecegini belirtmektedir (Kaiser &
Menkhoff, 2022; Bruhn vd., 2023). Ote yandan finansal okuryazarlik becerisinin edinimini etkileyen pek cok
faktorden de bahsedilmektedir. Ancak, ilkokul diizeyindeki (6zellikle 4. sinif) dgrencilerin finansal bilgi ve
davranislar tizerinde, heniiz ev-aile baginda olmalar1 nedeniyle ¢evresel faktorler belirleyici rol oynamaktadir.
Literatiirde okul dis1 degiskenlerin (kardes sayisi, aile, medya vb.) bu beceri iizerindeki etkisini inceleyen
calismalarin sinirli olmasi, bu arastirmanin ¢ikis noktasini olusturmaktadir. Bu baglamda, mevcut arastirma
ilkokul 4. smif G6grencilerinin finansal okuryazarlik diizeylerinin gesitli bireysel ve gevresel sosyallesme
ozelliklerine gore nasil farklilastigini incelemeyi amaglamaktadir. Aragtirma kapsaminda asagidaki sorulara yanit
arannustir: {lkokul dgrencilerinin finansal okuryazarlik becerilerinin belirleyicisi olan degiskenler nelerdir?

1. Kardes sayisi finansal okuryazarlik diizeyleri i¢in bir belirleyici midir?
2. Algveris yapma siklig1, 6grencilerin finansal okuryazarlik diizeylerini etkilemekte midir?

3. Finansal bilgi edinme kaynaklari, 6grencilerin finansal okuryazarlik diizeylerinde farklilagsmaya neden
olmakta midir?

4. FEkonomik geligmeleri takip ettikleri medya tiirleri, 6grencilerin finansal okuryazarlik diizeyleri igin
belirleyici bir rolii var midir?

1.3. Finansal Okuryazarhk: Kavramsal ve Kuramsal Cerceve

21. yiizyilin ilk ¢eyreginde kiiresel ekonomik sistem, benzeri goriilmemis bir doniisiim siirecinden gegmektedir.
Paranin fiziksel formundan siyrilarak dijitallesmesi, finansal araglarin karmasiklagmasi ve tiiketim
aligkanliklarinin algoritmalar tarafindan yonlendirilmesi, bireylerin ekonomik refahini saglamada sahip olduklar
bilissel donanimi her zamankinden daha kritik hale getirmistir. Bu doéniisiim siirecini hizlandiran kiiresel
pandemi ve ekonomik krizlerin yarattigi makroekonomik soklar, finansal okuryazarligin sadece bir "yetiskin
yetkinligi" degil, erken yaslardan itibaren kazanilmasi gereken temel bir "yasam becerisi" oldugunu kanitlamistir
(Grohmann vd., 2021; Morgan & Trinh, 2021). Bireylerin ve toplumlarin finansal zorlanmalarini minimize
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etmek, artik sadece geliri artirmakla degil, mevcut kaynaklar1 dogru yonetme becerisine dayali siirdiiriilebilir bir
finansal davranis modeli gelistirmekle miimkiindiir. Bu kiiresel vizyon dogrultusunda, Tiirkiye’deki egitim
politikalarinda da koklii degisimler gozlenmektedir. Finansal okuryazarligin temel egitim miifredatina
entegrasyonu, 2018 ogretim programlarinda disiplinler arasi bir kazanim olarak yer bulsa da, son dénemde
hayata gegirilen "Tiirkiye Yiizyili Maarif Modeli" ile daha biitiinciil ve stratejik bir zemine oturmustur (Bayram
& Tiirker Biber, 2024; MoNE, 2024; Sezer & Dedeoglu, 2024).

Finansal okuryazarlik, literatiirde statik bir bilgi yigin1 olmaktan &te, dinamik ve ¢ok boyutlu bir yetkinlik seti
olarak ele alinmaktadir. Kavramin evrensel bir standarda kavusmasi, 2008 yilinda OECD o6nciiliigiinde kurulan
"Uluslararas1 Finansal Egitim Geg¢idi" (International Gateway for Financial Education) girisimiyle hiz
kazanmustir (Tetik, 2019). OECD (2023), finansal okuryazarligi; bireysel ve toplumsal refah1 artirmak amaciyla
finansal risk ve firsatlarin degerlendirilmesi, bilingli kararlar alinmasi ve etkili eylemde bulunulmasi igin gerekli
"bilgi, beceri, tutum ve davraniglarin biitiini" olarak tanimlayarak, kavramin biligsel oldugu kadar duyussal
(motivasyon, giiven) boyutuna da dikkat ¢ekmektedir. Potrich vd., (2018) tarafindan Onerilen teorik model, bu
karmagik yapiy1 dort temel iizerine insa eder: (1) Finansal Bilgi: Enflasyon, faiz, bilesik getiri ve risk yonetimi
gibi kavramlarin matematiksel ve iktisadi temellerinin anlagilmasi; (2) Finansal Davranig: Biitce yapma, fatura
6deme disiplini, tasarruf aligkanlig1 ve diirtiisel harcamadan kaginma gibi gézlemlenebilir eylemler; (3) Finansal
Tutum: Bireyin paraya yiikledigi anlam, gelecege yonelik zaman algis1 ve birikim yapmaya yonelik zihinsel
egilimi; (4) Finansal Refah: Bireyin finansal hedeflerine ulasabilecegine dair 6z-yeterlilik inanci ve finansal
giivende olma hissi. Bu boyutlara ek olarak, dijital cagin getirdigi gereklilikler dogrultusunda "dijital finansal
okuryazarlik" kavrami da literatiire girmistir. Morgan vd. (2022) tarafindan vurgulandigi {izere, mobil
bankacilik, temassiz &demeler ve kripto varliklar gibi yeni nesil araglarin giivenli kullanimi, klasik
okuryazarligin 6tesinde teknolojik yetkinlikleri ve siber giivenlik farkindaligini da zorunlu kilmaktadir.

Bireyin finansal bilgi, yetkinlik ve tutumlarinin bir sentezi olarak goriilen bu kavram, literatiirde farkli
aragtirmacilar tarafindan ¢esitli perspektiflerden tanimlanmistir. S6z konusu tanimlar analiz edildiginde;
yaklagimlarin genellikle finansal okuryazarligin yapisal boyutlarina, ekonomik temelli becerilere veya
demografik degiskenlere odaklanarak g¢esitlendigi goriilmektedir. Akademik alan yazin incelendiginde,
arastirmacilarin kavrami ele alis bigimlerinde farkli odak noktalari oldugu tespit edilmistir. Kavrami bilgi ve
mantikli karar alma siiregleri lizerinden temellendiren Salman ve Esmeray (2020) ile Tiirkiye Merkez Bankasi
(2015), finansal okuryazarlig1 biitce ve yatirim konularinda gelecege doniik optimizasyon yapma yetisi olarak
tanimlarken; Bodie (2006) bilginin Otesine gecerek davranig gelistirme boyutunu merkeze almistir. Siirece
yargilama ve veri isleme perspektifinden yaklagsan Noctor vd. (1992) ve Lusardi (2008) ise, karmagik finansal
enstriimanlar hakkinda bilgi sahibi olma ve saglikli kararlar alabilmek i¢in veriyi analiz etme kapasitesi olarak
kavramsallastirmigtir. Benzer sekilde Vitt vd. (2005) okuma-analiz etme becerilerine, Hung vd. (2009) yasam
boyu refah yonetimine, Lusardi ve Mitchell (2014) ise borglanma ve emeklilik planlamasindaki stratejik
planlama kapasitesine vurgu yapmaktadir.

Giincel yaklagimlarda ise tanimlara tutum ve motivasyon gibi psikososyal boyutlarin eklendigi gériilmektedir.
OECD (2011, 2017) ve PISA (2013) ¢ergeveleri, finansal okuryazarligi salt bilgi sahibi olmaktan ¢ikarip,
finansal refahi artirmak i¢in harekete gegme "motivasyonu ve giiveni" olarak tanimlamaktadir. Yilmaz ve
Kaymake1 (2021) da farkindalik ve tutumun 6nemine dikkat ¢ekerken; Kaderli vd., (2016) ile Remund (2010),
kavrami degisen ekonomik kosullara ve krizlere uyum saglayarak yasam kalitesini siirdiirme yetenegi (esneklik)
olarak genigletmislerdir. Bu tanim zenginligi, finansal okuryazarligin ¢cok boyutlu karmasik bir yap1 oldugunu ve
matematik egitiminden psikolojiye, ekonomiden sosyolojiye uzanan disiplinler arasi bir yaklasimi gerektirdigini
gostermektedir.

1.4. Finansal Okuryazarhk ve Egitiminin Onemi

Finansal okuryazarlik egitiminin onemi, olagan ekonomik kosullardan ziyade kriz donemlerinde daha net
anlagilmaktadir. Diinya Bankasi (2014) ve OECD (2020) raporlari, 2008 "Biiyiikk Durgunluk" ve Kovid-19
pandemisi siireclerinde, finansal bilgi eksikliginin ve irrasyonel tiiketici davranislarinin (panik harcamalari,
yanlis bor¢lanma) ekonomik krizleri derinlestiren bir carpan etkisi yarattifini ortaya koymustur. Finansal
okuryazarlik, bireylerin riskleri yonetmesini, biit¢e disiplini saglamasini ve ani gelir kayiplar1 gibi soklarla bag
etmesini saglayan bir "ekonomik kalkan" islevi gormektedir (Arikan, 2021; Reyes, 2006). Er (2019) ve
Koroglu'nun (2021) belirttigi iizere, kredi kartt kullanimi, ¢evrimi¢i aligveris giivenligi ve bor¢ yodnetimi
konularinda yetersiz olan bireylerin, ekonomik dalgalanmalarda yoksulluk sinirina diigme riskleri ¢cok daha
yiiksektir. Dolayistyla, finansal okuryazarlik egitimi, bireyleri pasif ve savunmasiz tiiketicilerden, kaynaklarini
etkin yoneten "bilingli finansal vatandaslara" doniistiirme siirecidir.

Ekonomik kriz donemlerinde, finansal okuryazarlik diizeyi disiik bireylerin aldigi isabetsiz kararlar,
piyasalardaki dengesizlikleri tetikleyerek krizin derinlesmesine yol agabilmektedir. Bireysel hatalarin
makroekonomik istikrara olan bu kritik etkisi, finansal okuryazarligi sadece bireysel bir beceri olmaktan
cikarmistir. Bu baglamda konu; son yillarda devlet politikalarindan egitim programlara, bankacilik
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sektoriinden ev ekonomisine kadar toplumun dikkat etmesi gereken yaygin bir konu haline gelmistir (Koroglu,
2021). Arastirmalar, finansal yonetim becerilerinin eksikliginde harcama disiplini, harcama yonetimi alanlarinda
bireylerin olumsuz finansal sonuglarla karsilasma riskinin 6nemli 6lgiide arttigim gostermektedir (Er, 2019). lyi
diizenlenmis finansal planlama ve tasarruf aligkanlig1 kazanma, bireysel diizeyde ekonomik dengeyi saglamakta,
aniden ortaya ¢ikan ekonomik krizlere (issizlik, hastalik, kriz) kars1 yagamsal bir tampon gorevini gérmektedir.

Finansal okuryazarligin kapsami, saf bilgi ya da beceri diizeyini asarak, bilginin davranisa donistiiriilmesi
boyutunu icermektedir. Baska bir ifadeyle, bireyin finansal {iriinler ve hizmetler hakkinda dogru bilgiye
erisebilmesi (bilgi kaynagini1 tanimasi), bu bilgiyi degerlendirilebilmesi ve son olarak, bu degerlendirmenin
sonucunda mantikli finansal kararlar alabilmesi {i¢ entegre asamayi kapsamaktadir. Ancak bu agamalarin
tamamiin basarili bir sekilde gergeklesmesi, birgok faktdriin eszamanli etkisine baglidir. Bu etmenlere
deginilecek olunursa, ebeveynlerin finansal tutumlar1 ve davranislari, okul temelli finansal egitim miidahaleleri,
medya ortamindaki finansal bilgi kalitesi, bireyin matematiksel akil yiiriitme yetkinligi, sosyoekonomik durum
ve kiiltiirel baglam gibi faktorler, finansal okuryazarlik gelisiminin ¢iktilarini belirlemektedir.

Bu nedenle, finansal okuryazarlik sadece bireysel bilissel gelisim olarak degil, ¢ok-faktorlii bir sosyallesme
stireci olarak kavramsallagtirtlmalidir. Finansal okuryazarlik yetkinliginin insasi, aile-okul isbirligi,
yapilandirilmig egitim miidahaleleri ve bireyin kisisel davranigsal diizenlemesi gibi etkenlerin kompleks bir
sekilde birlestigi bir fenomendir.

Sonug¢ olarak, finansal okuryazarlik bireylerin kisisel ekonomik kapasitesinin gelistirilmesinin Gtesinde,
toplumsal refah artis1 ve ekonomik istikrarin saglanmasinda katki saglayan temel bir sosyal yatirimdir. Bu
nedenle, finansal okuryazarlik alanindaki yapilandirilmis egitim faaliyetlerine, 6gretmen hazirlanmasina ve
egitim politikasina 6zel bir Snem atfedilmesi gerekmektedir. Ozellikle ilkokul déneminde yerlestirilen finansal
tutum ve davraniglarin yagsam boyu kaliciligi géz oniine alindiginda, okul-aile igbirligi igerisinde erken finansal
sosyallesme miidahaleleri yiliksek yatirim getirisine sahip egitim ve sosyal politika araglar1 olarak
degerlendirilmektedir.

2. Yontem

Bu arastirma, betimsel tarama modeli ¢ergevesinde yiiriitiilmiis nicel bir ¢alismadir. Tarama modelleri,
geecmiste ya da halen var olan bir durumu oldugu sekliyle betimlemeyi amaclayan aragtirma yaklasimlaridir
(Karasar, 2021). Bu ¢alismada, ilkokul 4. simif dgrencilerinin finansal okuryazarlik diizeyleri; kardes sayisi,
aligveris yapma siklig1, para harcama bilgi becerilerini kazanilan kaynaklar ve ekonomi takip edilen medya
tiiriine gore incelenmistir.

2.1. Arastirma Grubu

Aragtirmanin katihmeilarmi, Tiirkiye’nin I¢ Anadolu bolgesinde yer alan bir ilde dgrenim goren toplam 712
ilkokul 4. siif 6grencisi olugturmustur. Katilimcilar, sosyo-ekonomik durum agisindan ¢esitliligin bulundugu
bolgelerdeki okullara ulagilarak goéniilliiliik esasina gore belirlenmistir. Oreklem se¢iminde uygun 6rnekleme
yontemi benimsenmis, boylece cesitliligin artmast icin farkli aile yapilar1 ve yasam pratiklerine sahip
6grencilerin temsili saglanmustir. Katilimeilarin veri toplama aracina verdikleri yanitlar incelenerek bos birakilan
veya tamami yanitlanmayanlar ¢ikarilarak analizler yapilmistir. Bazi degiskenlere katilimcilarin eksik yanit
vermesi nedeniyle, ilgili analizlerde toplam katilimer sayisi farklilik gostermektedir. Bu nedenle her analizde
gecerli orneklem biiyiikliigii (N) tabloda ayrica belirtilmistir. Ogrencilerin cinsiyetlerine dair tablo asagida
verilmekle birlikte diger demografik dagilimlari, bulgular bashgmin altinda ilgili tablo ve aciklamalarla
detaylandirilmstir.

Tablo 1. Cinsiyet dagilimu

Cinsiyet N %
Kadin 373 55.2%
Erkek 302 44.8%

2.2. Veri Toplama Araci ve Verilerin Toplanmasi

Aragtirmada veri toplamak amactyla Celikten ve Dogan (2020) tarafindan gelistirilen “Marmara Finansal
Okuryazarlik Tutum ve Davrams Olgegi” kullamlmistir. Olgek, dgrencilerin finansal okuryazarlik diizeylerini
dlgmek amaciyla gelistirilmis, giivenilirlik ve gecerlik ¢alismalar1 yapilmis bir 6lgme aracidir. Olgek 21 sorudan
olusan 5°1i likert tipi bir 6lgektir. Olgegin Cronbach Alfa i¢ tutarlilik katsayisi, 0.83 diir. Olgek toplam puanimnin
yani sira, finansal sorumluluk, finansal planlama ve tiiketim, ihtiya¢ farkindaligi, harcama bilinci ve finansal
araglar olmak iizere bes alt boyuttan olusmaktadir. Bu arastirma i¢in yapilan Cronbach Alfa hesaplamalarinda ise
6l¢egin giivenirligi 0.63 olarak hesaplanmustir.
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Veriler, 6gretmenlerin ve okul ydnetiminin izni dogrultusunda simif ortaminda, arastirmaci gozetiminde
toplanmistir. Olgek, katilimer dgrenciler tarafindan yaklasik 20 dakika icinde doldurulmustur. Arastirmada
goniilliiliik esas alinmis, 6grenci velilerinden etik izin alinarak siire¢ ylirtitilmiistiir.

2.3. Verilerin Analizi

Toplanan veriler analizinde SPSS 25 paket programu kullanilmistir. Oncelikle her degisken icin verilerin
normal dagilim gosterip gostermedigi carpiklik, basiklik ve Q-Q grafigi incelenerek belirlenmistir (Sekil 1).
Ardindan normallik varsaymmini saglayan veriler iizerinden, 6grencilerin finansal okuryazarlik diizeylerinin
bagimsiz degiskenlere gore farklilik gosterip gostermedigini belirlemek i¢in tek yonlii varyans analizi (ANOVA)
kullanilmistir. ANOVA sonucunda anlamli farklilik saptanan durumlarda Scheffe post-hoc testi ile gruplar arasi
farkin kaynag belirlenmistir. Anlamlilik diizeyi .05 olarak kabul edilmistir.

Normal Q-Q Plot of TOP

Expected Normal

&0 70 80 o0 100 110

Observed Value

Sekil 2. Q-Q grafigi

3. Bulgular

Bulgular katilimcilarin finansal okuryazarlik diizeylerine yonelik genel bilgilerin yani sira davranigsal
bilgileri igeren baglhiklar altinda detaylandirilmistir. Oncelikle finansal okuryazarligin kardes sayisi acisindan
nasil farklilastigina iliskin bulgular sunulmustur.

3.1. Kardes Sayisinin Finansal Okuryazarlhik Tutum ve Davranislara Etkisi

Katilimcilarin kardes sayisinin finansal okuryazarlik tutum ve davranis diizeyleriyle arasindaki farkin anlamli
olup olmadiginin incelenmesi igin Oncelikle katilimeilarin dagilimlari incelenmistir (Tablo 2). Arastirmaya
katilan 712 &grencinin kardes sayisi degiskenine gore dagilimlari incelendiginde, en yiiksek oranin iki kardesi
olan 6grencilerden olustugu gorilmektedir (%30,0; n = 202). Bunu sirasiyla ii¢ kardesi olanlar (%29,5; n = 199),
bir kardesi olanlar (%24,2; n = 163) ile dort ve {izeri kardesi olanlar (%16,3; n = 110) izlemektedir. Bu dagilim,
orneklemde ¢ekirdek aile yapisinin ve iki-ii¢ gocuklu aile modelinin baskin oldugunu géstermektedir.

Tablo 2. Kardes sayisi

Kardes sayisi N %

Bir 163 24.2%
Iki 202 30.0%
Ug 199 29.5%
Dort ve lizeri 110 16.3%

Arastirmanin katilimcilar1 olan ilkokul 4. simf 6grencilerinin kardes sayisina gore finansal okuryazarlik
tutum ve davranig diizeylerinin anlamli bir farklilik gosterip gostermedigine yonelik bulgular i¢in yapilan
analizlere dair sonuglar ise Tablo 3’te verilmektedir.

Tablo 3. Kardes sayisina gore dgrencilerin finansal okuryazarlik diizeyleri

. < Anlamh Fark
Degiskenler Grup X (Ort.) Sd F p (Scheffe)
Finansal 1. Bir -

Okuryazarhik 89.17 3-670 3.21 .023 1-4
(Toplam) 2. Iki 88.29

3. Ug 88.25

4. Dort ve lizeri 86.38
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Tablo 3’iin devam

FS Alt Boyutu 1. Bir 27.45 3-670 3.84 .010* 1-2,1-3,1-4
2. 1ki 26.60
3. Ug 26.61
4. Dort ve lizeri 26.49
FPT Alt Boyutu 1. Bir 21.65 3-670 .97 406 Yok
2. iki 21.25
3. Ug 21.66
4. Dort ve lizeri 21.64
IF Alt Boyutu 1. Bir 13.69 3-670 .90 441 Yok
2. iki 13.55
3. Ug 13.75
4. Dort ve lizeri 13.46
HB Alt Boyutu 1. Bir 11.72 3-670 .54 .653 Yok
2. iki 11.92
3. Ug 11.62
4. Dort ve lizeri 11.55
FA Alt Boyutu 1. Bir 14.66 3-670 5.82 .001* 1-4,2-4, 3-4
2. iki 14.96
3. Ug 14.60
4. Dort ve lizeri 13.23

(*p < .05 ANOV A analizinde gruplar homojen dagildigindan Scheffe Post hoc analizi ger¢eklestirilmistir.)

Tablo 3’deki veriler incelendiginde, katilimer 6grencilerin kardes sayilar ile finansal okuryazarlik puanlari
arasinda betimsel olarak belirgin farkliliklar oldugu goriilmektedir. Ortalamalar dikkate alindiginda, en yiiksek
finansal okuryazarlik diizeyine sahip grubun 'bir kardesi olanlar' oldugu anlasilmaktadir. Gozlemlenen bu farkin
istatistiksel acidan dnemini test etmek amaciyla yapilan ANOVA sonuclarina bakildiginda; katilimcilarin kardes
sayilart ile finansal okuryazarlik diizeyleri arasindaki farkin anlamli oldugu sonucuna ulagilmistir (F=3.21,
p<.05). Farkliligin kaynagini belirlemek iizere yapilan analizler, kardes sayis1 bir olan dgrencilerin, dort ve tizeri
kardese sahip olan dgrencilere gore istatistiksel olarak daha yiiksek bir finansal okuryazarlik diizeyine sahip
oldugunu gostermektedir.

Olgegin alt boyutlar1 incelendiginde, Finansal Sorumluluk (FS) boyutu ile katilimcilarin kardes sayilari
arasindaki farkin istatistiksel olarak anlamli oldugu sonucuna ulasilmistir (F=3.84; p<.05). Farkin kaynagina
yonelik yapilan analizler, bir kardese sahip olan katilimcilarin; iki, tig, dort ve {izeri kardese sahip olan diger tim
gruplara kiyasla anlamli diizeyde daha yiiksek bir finansal sorumluluk puanina sahip oldugunu gostermektedir.

Benzer sekilde, Finansal Araglar (FA) alt boyutu ile kardes sayisi arasindaki iligki incelendiginde de
ANOVA sonuglari, gruplar arasinda anlamli bir farklilasma oldugunu ortaya koymaktadir (F=5.82; p<.001).
Yapilan Scheffe testi sonuglarina gore; bir, iki ve ii¢ kardese sahip 6grencilerin, dort ve {izeri kardese sahip
ogrencilere gore bu alt boyutta istatistiksel olarak daha yiiksek puan aldiklari tespit edilmistir. Elde edilen bu
bulgu, hane icindeki cocuk sayisinin belirli bir seviyenin (6zellikle dort ve iizeri) iizerine ¢ikmasinin,
ogrencilerin finansal araglar konusundaki farkindalik veya bilgi diizeylerinin daha diisiik olmasiyla iliskili
olduguna isaret etmektedir.

3.2. Ahgveris Yapma Sikhginin Finansal Okuryazarhk Tutum ve Davrams Diizeylerine Etkisi

Aragtirmanin katilimcilarindan toplanan veriler dahilinde aligveris yapma sikligimin giinliik, haftalik, aylik ve
diger herhangi bir zamanda, param oldukga, seklinde dagilimlar: Tablo 4’te gériilmektedir.

Tablo 4. Aligveris yapma siklig1

Ahgveris_sikhig N %

Giinliik 76 11.3%
Haftalik 233 34.6%
Aylik 109 16.2%
Diger (param oldukca) 256 38.0%

Arastirmaya katilan 6grencilerin aligveris yapma sikliklarma iliskin dagilimina bakildiginda, en yiiksek
oranin “diger (param olduk¢a)” secenegini isaretleyen katilimcilarda oldugu goériilmektedir (%38,0; n = 256). Bu
grubu sirastyla haftalik aligveris yapan 6grenciler (%34,6; n = 233), aylik aligveris yapanlar (%16,2; n = 109) ve
giinliik aligveris yapanlar (%11,3; n = 76) takip etmektedir. Bu dagilim, 6grencilerin biiyilk ¢ogunlugunun
aligveris yapma sikligini sabit bir diizende gerceklestirmedigini, daha ¢ok finansal durumlarina gore (param
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oldukg¢a) hareket ettiklerini gostermektedir. Katilimer 6grencilerin aligveris yapma sikligina gore finansal
okuryazarlik tutum ve davranis diizeylerine yonelik bulgular asagidaki tablodaki gibidir (Tablo 5).

Tablo 5. Aligveris Yapma Sikligi dagilimi

Degiskenler Grup X (Ort.) Sd F p Fark (Scheffe)
Finansal Okuryazarhk 1. Giinliik 88.72 3-670 1.28 281 Yok
(Toplam) 2. Haftalik 87.99
3. Aylk 87.12
4. Diger 88.64
FS Alt Boyutu 1. Giinliik 271.37 3-670 1.30 272 Yok
2. Haftalik 26.65
3. Aylk 26.63
4. Diger 26.82
FPT Alt Boyutu 1. Giinliik 21.22 3-670 2.68 .046* 1-4
2. Haftalik 21.32
3. Aylk 21.28
4. Diger 21.92
IF Alt Boyutu 1. Giinliik 13.58 3-670 .62 .600 Yok
2. Haftalik 13.54
3. Aylk 13.60
4. Diger 13.74
HB Alt Boyutu 1. Glinliik 11.51 3-670 12 .543 Yok
2. Haftalik 11.83
3. Aylk 11.43
4. Diger 11.82
FA Alt Boyutu 1. Giinliik 15.04 3-670 1.12 339 Yok
2. Haftalik 14.64
3. Ayhk 14.17
4. Diger 14.34
(*p>.05)

Tablo 5’teki veriler, katithmcilarin aligveris yapma sikliklarina goére finansal okuryazarlik diizeylerini
karsilastirmaktadir. Analiz sonuglari, Genel Finansal Okuryazarlik puanlar1 agisindan gruplar arasinda
istatistiksel olarak anlamli bir farklilik bulunmadigini gostermektedir (F=1.28; p>.05). Bu durum, aligveris
yapma sikliginin bireylerin genel finansal okuryazarlik diizeyleri iizerinde belirleyici bir etkiye sahip olmadigim
ortaya koymaktadir.

Benzer sekilde, Finansal Sorumluluk (F=1.30; p>.05), ihtiya¢ Farkindahg: (F=0.62; p>.05), Harcama
Bilinci (F=0.72; p>.05) ve Finansal Araglar (F=1.12; p>.05) alt boyutlarinin higbirinde gruplar arasinda
istatistiksel olarak anlamli bir fark bulunamamustir.

Buna karsin, Finansal Planlama ve Tiiketim (FPT) alt boyutunda gruplar arasindaki farkin istatistiksel olarak
anlamli oldugu tespit edilmistir (F=2.68; p=.046). Farkliigin kaynagmi belirlemek iizere yapilan Post-Hoc
analizi; ahigveris sikligim 'Diger' kategorisinde belirten bireylerin (X=21.92), 'Giinliik' alisveris yapan bireylere
(X=21.22) kiyasla bu boyutta anlamli diizeyde daha yiiksek puan aldiklarim1 géstermektedir. Bu bulgu, giinliik
harcama rutini disindaki (diger) aliskanliklara sahip bireylerin, giinliik aligveris yapan 6grencilere gore finansal
planlama ve tiiketim becerileri konusunda daha yetkin olduklarina isaret etmektedir.

3.4. Para harcama Bilgisi Edinimlerinin Finansal Okuryazarlik Tutum ve Davranis Diizeylerine Etkisi

Finansal okuryazalik tutum ve davraniglarini etkileyecegi diigiiniilen para harcamaya iliskin bilgilerin
nereden edinildigine yonelik aragtirma bulgulart da toplanan veriler {izerinden olduk¢a Onemli bilgiler
sunmaktadir. Bu verilerin anlagilabilirligi i¢in dncelikle, katilimcilarin para, para harcama gibi finansal bilgilere
ulastiklar1 kaynak tiirliniin belirlenmesine yonelik toplanan verilerin dagilimina yer verilmistir (Tablo 6).

Tablo 6. Finansal bilgiye ulagma tiirii

Finansal bilgi kaynag N %

Aile 293 43.5%
Bilgi iletisim teknolojileri (TV, medya, vb.) 9 1.3%
Okul (derslerden, vb.) 78 11.6%
Diger 294 43.6%
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Katilimeilarin parayla ilgili bilgi edinme kaynaklarma iliskin dagilimlar incelendiginde, en yiiksek oran
%43.6 ile "diger" kaynaklardan bilgi edinen bireylerden olugsmaktadir. Bunu %43.5 ile “aileden” bilgi edinen
bireyler izlemektedir. Bu durum, bireylerin 6nemli bir kisminin parayla ilgili bilgiyi ya ailelerinden ya da
alternatif baska kaynaklardan edindiklerini gostermektedir. "Okul" segenegini isaretleyenlerin orani %11.6 iken,
bilgi iletisim teknolojilerini (TV vb.) kaynak olarak gésterenlerin oranmi oldukga diistiktiir (%1.3). Bu bulgular,
okulun ve medya araglarinin finansal bilgi edinmede sinirh bir etkiye sahip oldugunu gostermekte; aile ve diger
cevresel kaynaklarin daha belirleyici oldugunu ortaya koymaktadir.

Ogrencilerin para harcama bilgi ve becerilerini edindikleri kaynak tiiriine (okul, aile, arkadas, kitap) bagh
olarak, finansal okuryazarlik tutum ve davranig puanlarinin farklilagip farklilasmadigina iliskin analiz sonuglari
Tablo 7’de sunulmustur.

Tablo 7. Finansal Harcama Bilgi Becerilerinin Kazanildigi Kaynak

Degiskenler Grup X (Ort) Sd F p Fark (Scheffe)
Finansal Okuryazarhk 1. Aile 88.92 2-671 279 .062 Yok
(Toplam) 2. Okul dersleri 87.20
3. Diger 87.71
FS Alt Boyutu 1. Aile 27.10 2-671  3.09  .046* 1-3
2. Okul dersleri 26.61
3. Diger 26.53
FPT Alt Boyutu 1. Aile 2177 2-671  2.82 .060 Yok
2. Okul dersleri 20.95
3. Diger 21.45
IF Alt Boyutu 1. Aile 13.74 2-671 148 229 Yok
2. Okul dersleri 13.68
3. Diger 13.51
HB Alt Boyutu 1. Aile 12.03 2-671  3.06  .047* 1-2
2. Okul dersleri 11.36
3. Diger 11.52
FA Alt Boyutu 1. Aile 14.27 2-671 1.01 .365 Yok
2. Okul dersleri 14.60
3. Diger 14.69

(*p<.05 NOT: BIT degeri Diger ile birlestirilmistir.)

Tablo 7°de sunulan veriler, finansal bilgi ve beceri kazaniminin kaynagina gore 6grencilerin finansal
okuryazarlik diizeylerindeki farklilasmalar1 sistematik olarak incelemektedir. Yapilan tek yonlii varyans analizi
(ANOVA), katilimcilarin para harcama bilgi becerilerini edindikleri kaynak tiirlerine (aile, okul, diger) gore
genel finansal okuryazarlik 6lgegi puanlarinda istatistiksel olarak anlamli bir fark olmadigini gostermektedir
(F(2,671) = 2.79, p = .062). Bu bulgu, ilkokul diizeyinde Ogrencilerin genel finansal okuryazarlik
performansinin, finansal bilgiye erisilen tek bir kaynakla belirlenemeyecek kadar ¢ok faktorlii bir yapi tasidigini
isaret etmektedir. Ancak, alt boyut analizleri daha ayiric1 bulgular sunmaktadir. Finansal Planlama ve Tiiketim
(F=2.82, p > .05), ihtiyag Farkindalig1 (F=1.48, p > .05) ve Finansal Araglar (F=1.01, p > .05) alt boyutlari, bilgi
kaynagindan bagimsiz olarak benzer diizeyde performans gostermektedir. Bunun aksine, Finansal Sorumluluk
(F=3.09, p < .05) ve Harcama Bilinci (F=3.06, p < .05) alt boyutlar1 bilgi kaynag: tarafindan 6nemli 6lglide
etkilenmektedir. Post-hoc karsilastirmalar1 gostermektedir ki, aileden finansal bilgi alan 6grenciler bu iki alt
boyutta istatistiksel olarak anlamli bicimde daha yiiksek puanlar almaktadirlar. Ozellikle aileden bilgi alan
Ogrencilerin, bu alt boyutlarda daha yiiksek puanlara sahip olduklar1 belirlenmistir. Bu sonug, ailenin finansal
tutum ve davranis kazandirmada 6nemli bir rol oynadigini gostermektedir. Finansal sorumluluk alt boyutunda
her ne kadar diger kaynaklardan da para harcama bilgi ve becerisi edinilse de aileden edinilen sorumluluk bilgisi
diger kaynaklara gore daha fazladir (F=3.09 p<,05). Harcama Bilinci alt boyutunda ise harcama bilincinin
kazanilmasma dair okullarda verilen egitimler etkili olsa da aileden edinilen para harcama bilgi ve becerisi
derslerden edinilen bilgiye gore finansal okuryazarligi daha fazla desteklemektedir (F=3.06, p < .05).

3.5. Ekonomik Takibin Finansal Okuryazarlik Tutum ve Davrams Diizeylerine Etkisi

Ogrencilerin finansal okuryazarlik tutum ve davranislarini etkileyecegi diisiiniilen bir diger faktor de
ekonomiye iligkin bilgileri nasil edindikleri, nasil farkinda olduklaridir. Ogrenciler kimi zaman informal
6grenme ortamlarindan bu bilgileri sadece duyarak asina olabilirler veya bir kantin 6demesi yaparken finansal
acidan harcamasini destekleyecek bilgileri arkadasindan saglayabilirler. Bu bilgilere bilingli veya bilingsiz olarak
cevresel maruziyet yoluyla da ulasabilirler. Bu baglamda o6grencilerin ekonomik gelismeleri takip edip
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etmedikleri bir yana bu bilgilere nasil maruz kaldiklar1 ve kulak asinaligi dahi olsa ekonomik gelismeleri
ogrendikleri, takip ettikleri kaynaklara iliskin veriler arastirma i¢in énemli bulgular saglamaktadir. Ogrencilerin
ekonomik gelismeleri takip ettikleri kaynaklarin frekans dagilimi Tablo 8’de detaylandirilmaktadir.

Tablo 8. Takip edilen kaynak tiirii

Takip Edilen Kaynak Say1 (N) Yiizde (%)
Aile 49 7.1%
Bilgi iletisim teknolojileri 476 70.8%
Diger 149 22.1%
Toplam 674 100%

Ogrencilerin ekonomik geligmeleri takip ettikleri kaynaklara bakildiginda, bilgi iletisim teknolojilerinin (TV,
internet, sosyal medya vb.) en ¢ok tercih edilen kaynak oldugu goriilmektedir (%70.8). Bu sonug, dijital
medyanin ve teknolojik araclarin ¢ocuklarin ekonomik farkindaliklarini edinmelerinde birincil bilgi kaynag:
haline geldigini ortaya koymaktadir. Diger yandan, ekonomik bilgiyi aile araciligiyla edinen 6grencilerin orani
%7.1 ile oldukga diisiiktiir. Bu durum, ailenin ekonomik bilgilerin aktariminda daha sinirli bir rol oynadigim
gostermektedir. “Diger” kaynaklar1 kullananlarin orani ise %22.1 olup bu kategoriye dgretmenler, arkadas
cevresi, kitaplar gibi kaynaklarin dahil oldugu disiiniildiigiinde aile iginde gelisimi takip edebilecekleri
edinimlerin gevresel faktorlerin etkisinden diisiik oldugu belirlenmistir. Ogrencilerin Ekonomik gelismeleri takip
ettigi kaynak tiirtiniin (sosyal medya, kitap, gazete, televizyon) finansal okuryazarlik diizeylerine ydnelik
bulgular agagidaki Tablo 9°da ayrintilandirilmstir.

Tablo 9. Ekonominin Takip Edildigi Kaynak Tiirii

Degiskenler Grup X (Ort) Sd F p Fark (Scheffe)
Finansal Okuryazarhk 1. Aile 87.69 2-671 2.79 .062 Yok
(Toplam) 2. BIT* 88.60
3. Diger 87.00
FS Alt Boyutu 1. Aile 27.44 2-671 2.25 .106 Yok
2.BIT 26.83
3. Diger 26.46
FPT Alt Boyutu 1. Aile 21.06 2-671 1.37 .255 Yok
2. BIT 21.64
3. Diger 21.33
IF Alt Boyutu 1. Aile 13.71 2-671 .09 913 Yok
2. BIT 13.61
3. Diger 13.66
HB Alt Boyutu 1. Aile 10.87 2-671 2.77 .064 Yok
2. BIT 11.85
3. Diger 11.59
FA Alt Boyutu 1. Aile 14.62 2-671 2.10 124 Yok
2.BIT 14.65
3. Diger 13.96

(*p < .05) *BIT: Bilgi iletisim Teknolojileri

Tablo 9, 6grencilerin ekonomi giindemini takip ettikleri kaynaklarm, finansal okuryazarlik diizeylerinde bir
farklilik yaratip yaratmadigini test eden ANOVA sonuglarini sunmaktadir. Bulgular detaylandirildiginda, bilgi
kaynagmin Genel Finansal Okuryazarlik diizeyi iizerinde belirleyici bir rol oynamadig1 goriilmistiir (F=2.79;
p>.05). Bu egilim alt boyutlarda da korunmus; Finansal Sorumluluk, Harcama Bilinci, Thtiya¢c Farkindalig,
Finansal Planlama ve Tiiketim ve Finansal Araclar boyutlarimin higcbirinde gruplar arasinda anlamli bir
ayrismaya rastlanmamustir. Dikkate deger bir husus olarak; Genel Toplam ve Harcama Bilinci boyutlarindaki
degerlerin istatistiksel anlamlilik simirma yaklastigi gozlense de, bu farklar .05 giiven diizeyinde anlamlilik
esigini agsamamistir. Elde edilen bu bulgular, ilkokul seviyesindeki 6grencilerin finansal tutum ve
davranislarinin, ekonomiyi takip ettikleri kaynaktan bagimsiz olarak benzer diizeyde seyrettigini gostermektedir.
Istatistiksel olarak anlamli olmasa da, Bilgi ve Iletisim Teknolojileri (BIT) grubunun bircok alt boyutta diger
gruplara kiyasla daha yiiksek ortalamalara sahip olmasi, dijital medya ve teknolojik araglarin finansal farkindalik
olusturmadaki potansiyel etkisine dair 6nemli bir ipucu olarak degerlendirilebilir.

4. Tartisma ve Sonuc¢

Bu caligsmada, ilkokul 4. sinif 6grencilerinin finansal okuryazarlik tutum ve davraniglarinda belirleyici bir rol
iistlendigi tahmin edilen ¢esitli demografik degiskenler incelenmistir. Elde edilen bulgular, 6grencilerin finansal
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okuryazarlik diizeylerinin farkli demografik faktdrlere bagl olarak degisebilecegini ortaya koymustur. Asagida,
bu bulgularin literatiirle kargilagtirmali bir sekilde tartigilmasi yer almaktadir.

Aragtirma sonucunda, kardes sayist bir olan dgrencilerin, dort ve lizeri kardese sahip akranlarma kiyasla
istatistiksel olarak daha yiiksek bir finansal okuryazarlik diizeyine sahip oldugu belirlenmigtir. Ancak alan yazin
incelendiginde bu konuda farkli bulgulara rastlanmaktadir. Ornegin, Celikten vd. (2023) ile Yazgan ve Yildirim
(2022) tarafindan yapilan ¢alismalarda, kardes sayis1 degiskeninin finansal okuryazarlik tutum ve davranislari
iizerinde anlamli bir farklilasmaya yol agmadig1 rapor edilmistir. Mevcut arastirmada elde edilen ve literatiirden
ayrisan bu bulgu; ailenin kalabalik olmasinin ¢ocuk iizerindeki etkisiyle aciklanabilir. Nitekim Sullivan ve
Turner (2020), az kardese sahip veya tek ¢ocuk olan bireylerin aile i¢inde ebeveynlerinden daha fazla ilgi
gordiiklerini, bu durumun da onlarin erken yasta sorumluluk bilinci gelistirmelerine ve dolayisiyla finansal
farkindaliklariin artmasina katki sagladigimi belirtmektedir. Dolayisiyla elde edilen sonuglar; tek g¢ocuklarm
ailelerinden daha yogun bir finansal egitim alma firsat1 bulduklarin1 ve bunun finansal becerilerine bir avantaj
olarak yansidigini 6ne siiren c¢aligmalarla oOrtiismektedir (Johnson, 2019). Tek ¢ocuk olanlarin finansal
sorumluluk ve karar alma siireglerinde sergiledikleri gelismis tutumlarin, okuryazarlik diizeylerini yukari
tagimast bu avantajin bir gdstergesidir. Bu tablo, aile i¢i egitim ve bireysel ilginin finansal okuryazarlik
iizerindeki belirleyici roliinii agikca ortaya koymaktadir. Diger taraftan, cok kardesli bir aile yapisi da 6grencilere
farkli bir dinamik sunmaktadir. Kardeslerin birbirlerinin deneyimlerinden faydalanmasi ve finansal kararlari
model almasi, okuryazarlik diizeyini destekleyen dnemli bir sosyal 6grenme siirecidir.

Arastirma sonucunda, katilimcilarin aligveris yapma sikliklart ile finansal okuryazarlik diizeyleri arasinda
istatistiksel olarak anlamli bir iligki bulunmadig: tespit edilmistir. Bu bulgu, alan yazindaki diger ¢alismalarla
karsilastirildiginda benzerlikler ve farkliliklar gdstermektedir. Ornegin, Ergiir-Cengelci (2019) tarafindan yapilan
calismada da alisverise gitme sikligiin finansal tutum tizerinde anlamli bir etkisi olmadig1 rapor edilmistir; bu
yoniiyle mevcut arastirma séz konusu bulguyu desteklemektedir. Ote yandan, Celikten ve digerlerinin (2023)
ilkokul 4. smif Ogrencileriyle yiiriittigii arastirmada, aligveris sikliginin finansal okuryazarhik tutum ve
davranisglarinda anlamli farklilik yarattigi saptanmistir. Benzer sekilde Garrett ve Shamsuddin (2021) de aligveris
yapma sikliginin para yonetimi konusundaki tutumlari etkileyebilecegini 6ne siirmektedir. Mevcut ¢alismanin bu
arastirmalardan ayrigan sonucu; finansal okuryazarlifin gelisimi i¢in aligveris eyleminin sadece niceliginin
(sikhiginin) yeterli olmadigini, siirecin niteliginin daha belirleyici oldugunu diisiindirmektedir. Bu baglamda,
aligverigin sadece bir davranigsal tekrar olmaktan &te, egitici bir siirece doniistiiriilmesi gereklili§i 6n plana
cikmaktadir. Cocuklarin aileleriyle birlikte aligverise gitmeleri, onlara ebeveynlerinin finansal kararlarini,
harcama aligkanliklarini ve tutumlarini gézlemleme firsati sunar. Dolayisiyla, cocugun sadece 'aligveris yapiyor
olmast' degil; bu siirecte istek-ihtiyag ayrimimi yapabilmesi, biitge kisitlarini anlamasi ve finansal araglari
tanimasi noktasinda ebeveyn rehberligi almasi, finansal okuryazarlik diizeyini artiran asil faktor olarak
degerlendirilebilir.

Arastirmadan elde edilen bulgular, dgrencilerin finansal sorumluluk ve harcama bilinci kazanimlarinda
ailenin; okul, arkadas cevresi veya yazili kaynaklara kiyasla ¢ok daha belirleyici ve baskin bir role sahip
oldugunu ortaya koymaktadir. Bir baska deyisle, teknik finansal bilgiler okul veya diger kaynaklardan edinilse
dahi, tutum ve davranisa doniisen asil finansal disiplin aile ig¢inde kazanilmaktadir. Bu sonug, finansal
sosyallesme teorisinin 'ailenin birincil sosyallesme ajan1 oldugu' goriisiiyle ortlismektedir. Alan yazin
incelendiginde, bu bulgunun gegmisten giiniimiize tutarlihk gosterdigi gériilmektedir. Ornegin Bayram (2014),
iiniversite dgrencilerinin bilylik cogunlugunun (%85) finansal bilgileri ilk olarak ailede edindigini saptarken;
Alkaya ve Yagl (2015) da 6grencilerin para yonetimi becerilerini %84,3 oraninda aileden kazandigini rapor
etmistir. Glincel arastirmalar da bu egilimin devam ettigini dogrulamaktadir. LeBaron ve Kelley (2021),
cocuklarin finansal davraniglarinin sekillenmesinde ebeveynlerin model olma ve deneyimsel dgrenme firsati
sunma (har¢lik verme, biitge yapma vb.) yoluyla en kritik aktorler oldugunu vurgulamaktadir. Benzer sekilde
Tiirkiye’de yapilan giincel galigmalarda da (Ugur & Giirsoy, 2020; Yazgan & Yildinm, 2022), finansal
okuryazarlik diizeyinin artirilmasinda ebeveyn tutumlarinin, okulda verilen teorik egitimden daha yordayici
oldugu sonucuna ulasilmistir. Ailelerin ¢ocuklarina sagladig: rehberlik, sadece bilgi aktarimi degil, ayn1 zamanda
finansal degerlerin ve harcama aligkanliklarmin nesiller arasi aktarimini saglamaktadir (Serin & Kilig, 2023).
Dolayisiyla yapilan aragtirmada aile faktoriiniin diger kaynaklarin dniine gegmesi; finansal okuryazarligin sadece
biligsel bir bilgi degil, gorerek ve yasayarak 6grenilen bir kiiltiir oldugu gergegiyle agiklanabilir.

Arastirma sonucunda, dgrencilerin ekonomiyle ilgili bilgi edindikleri veya takip ettikleri kaynak tiirleri
(sosyal medya, kitap, gazete, televizyon) ile finansal okuryazarlik tutum ve davranislari iizerinde etkili bir
belirleyici olmadigi saptanmistir. Bu durum, ilkokul ¢agindaki 6grencilerin yas ve gelisim 6zellikleri geregi,
makro ekonomik durumlar1 takip etme aligkanliklarinin heniiz gelismedigini veya bu konulart ilgi gekici
bulmadiklarini géstermektedir. Bu bulgu, yetiskinler veya daha ileri yas gruplariyla yapilan ve dijital kaynaklarin
finansal bilgi edinmede kritik rol oynadigini savunan ¢aligmalarla (Orn; Lusardi vd., 2017) ilk bakista farklilagsa
da, 6rneklem grubunun yas diizeyi dikkate alindiginda tutarli bir sonugtur. Nitekim Karaaslan (2020) tarafindan
ortaokul 6grencileriyle yapilan ¢alismada da benzer bir tabloya rastlanmigtir. S6z konusu ¢alismada 6grencilerin
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biiyiik bir kism1 ekonomi konularini 'sikici ve anlamsiz' bulduklari i¢in takip etmediklerini; takip eden azinligin
ise bu eylemi bilingli bir tercihten ziyade, babalar1 televizyon izlerken maruz kalarak gergeklestirdiklerini
belirtmiglerdir. Buna karsin, 6rneklem grubu {iniversite Ogrencileri olan arastirmalarda tablonun degistigi
goriilmektedir. Ornegin Alkaya ve Yagli (2015), iiniversite dgrencilerinin ekonomi ve finansal gelismeleri
oncelikli olarak internetten (%61,6) ve televizyondan (%31,9) takip ettigini raporlamistir. Benzer sekilde
Bayram ve Temizel (2011) ile Santas ve Demirgil (2005) de ileri yas gruplarinda gorsel ve dijital medyanin
birincil bilgi kaynagi oldugunu tespit etmistir.

Mevcut arastirmanin bu ¢alismalarla karsilastirilmasi, literatiire onemli bir katki sunmaktadir: Finansal bilgi
kaynaklar1 yasa bagl olarak evrilmektedir. Ilkokul diizeyinde (mevcut calisma) dissal kaynaklarin (medya,
internet vb.) etkisi sinirliyken ve bilgi akisi neredeyse tamamen aile igi sohbetlere dayaliyken; yas ilerledikge
(tiniversite 6rneklemleri) bireylerin bilgi edinme siireclerinde kitle iletisim araglar1 ve dijital medya baskin hale
gelmektedir.

Sonug olarak; bu arastirmadan elde edilen tiim bulgular bir arada degerlendirildiginde, ilkokul 4. sinif
ogrencilerinin finansal okuryazarlik diizeylerinin; aligveris yapma siklig1 veya ekonomik gelismeleri takip ettigi
medya kanallar1 gibi digsal faktorlerden ziyade; kardes sayist ve aile i¢indeki finansal egitim/rehberlik gibi aile
dinamiklerine bagli olarak sekillendigi goriilmektedir.

Analizler, kardes sayisinin (6zellikle tek ¢ocuk olmanin) ve aileden alinan dogrudan egitimin, finansal tutum
ve davraniglar {izerinde belirleyici ve yordayici bir giice sahip oldugunu ortaya koymustur. Buna karsilik,
cocugun ne siklikla aligverise gittigi veya ekonomiyi hangi kanaldan takip ettigi, bu yas grubu i¢in finansal
okuryazarlik {izerinde dogrudan bir etki yaratmamaktadir. Bu tablo, ilkokul diizeyindeki finansal okuryazarlik
egitimlerinin, ¢ocugu tek basima hedefleyen okul temelli yaklasimlardan ziyade, aileyi de siirecin i¢ine katan
biitiinciil modeller iizerine insa edilmesinin gerekliligini kanitlar niteliktedir.

5. Oneriler

Bu c¢alisgmadan elde edilen bulgular; ilkokul Ogrencilerinin finansal okuryazarlik diizeylerinin
gelistirilmesinde yalnizca okul temelli yaklagimlarin yeterli olmadigini, aile ve sosyal gevre etkilesimlerinin
belirleyici bir rol oynadigimi gostermektedir. Elde edilen sonuclar 1s1§inda, uygulayicilara ve arastirmacilara
yonelik oneriler agagida sunulmustur.

5.1. Uygulamaya Yonelik Cikarimlar ve Oneriler

Aragtirma sonuglari, aligveris yapma sikliginin finansal okuryazarlik iizerinde tek basina istatistiksel bir fark
yaratmadigini ortaya koymustur. Bu durum, ebeveyn rehberliginden yoksun maruz kalma durumunun, finansal
yetkinlik kazandirmada yetersiz kaldigina isaret etmektedir. Aligveris deneyimi, ancak ebeveynlerin siireci
yapilandirdigi durumlarda bir 6grenme firsatina doniismektedir. Bu baglamda, ebeveynlere yonelik gelistirilecek
egitim programlarinda kasitli 6gretim stratejilerine yer verilmelidir. Ebeveynlerin aligveris esnasinda ¢ocuklarla
ihtiyag-istek ayrimi, biitce kisiti ve firsat maliyeti iizerine diyalog kurmalari tesvik edilmeli; bu tiir nitelikli
etkilesimlerin, aligveris sikligindan daha belirleyici oldugu vurgulanan Nitelikli Aligveris Rehberligi gibi
modiiller tasarlanmalidir. Ailenin birincil sosyalizasyon o&greticisi oldugu gerceginden hareketle, finansal
okuryazarlik egitimleri yalnizca 6grenci odakli olmaktan ¢ikarilarak, aileyi de kapsayan biitiinciil bir yaklagimla
ele alinmalidir. Ebeveynlerin, kendi harcama aliskanliklar ile gocuklarina "6rtiik" mesajlar verdikleri konusunda
farkindaliklar1 artirilmalidir. Okul-aile is birligi ¢er¢evesinde, ebeveynlerin ev igi finansal siiregleri bir egitim
materyali olarak nasil kullanacaklarina dair atdlye c¢alismalari diizenlenmelidir. Kardes sayisinin artigi ile
finansal okuryazarlik diizeyi arasindaki negatif yonlii iliski, kalabalik ailelerde ¢ocuk bagina diisen ebeveyn
ilgisinin azalmastyla agiklanabilir. Egitimde firsat esitligini saglamak adina, okullardaki finansal okuryazarlik
miifredat1 standart bir yapidan ziyade, evde yeterli destegi alamayan Ggrencileri kapsayacak telafi edici ve
esitleyici mekanizmalarla zenginlestirilmelidir. Mevcut kitle iletisim araglarinin ¢ocuklarin finansal algilarina
hitap etmedigi bulgusuna dayanarak; karmasik ekonomik veriler yerine, cocuklarin biligsel gelisim diizeylerine
uygun somut bilgilere dayali medya icerikleri tiretilmelidir. Finansal kavramlar1 oyunlastiran dijital uygulamalar
ve animasyonlar araciligiyla, cocuklarin formel egitim digindaki enformel 6grenme siirecleri desteklenmelidir.

5.2. Gelecek Arastirmalar i¢in Yonelim Onerileri

Bu calisma devlet okullari ile sinirli olup, sosyo-ekonomik degiskenlerin etkisinin daha genis bir perspektifte
incelenebilmesi i¢in gelecek arastirmalara 6zel okullarin dahil edilmesi Onerilmektedir. Ayrica, bu ¢aligmada
vurgulanan "aligverisin niteligi" kavraminin derinlemesine anlagilabilmesi igin yalmizca nicel veriler yeterli
olmayabilir. Aile igi etkilesim 6riintiilerini ve ebeveyn-¢ocuk diyaloglarini analiz edebilmek adina, gézlem ve
goriisme tekniklerini iceren karma desenli arastirmalarin yapilmast literatiire dnemli katki saglayacaktir. ilkokul
doneminde kazanilan finansal tutumlarin kaliciligimmi ve ileriki egitim kademelerine yansimasini test etmek
amaciyla, boylamsal ¢aligmalarin yiiriitiilmesi elzemdir. Erken donemde verilen egitimin veya aileden kazanilan
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davranislarin, bireyin lise ve yetigskinlik donemindeki finansal kararlarini nasil sekillendirdigini izleyen uzun
soluklu aragtirmalar, alandaki teorik boslugu dolduracaktir.

Aciklama: Bu ¢alisma, Rukiye Bayram’in tezinin verilerinin bir kismindan tiretilmistir.

Etik Kurul izin Bilgisi: Arastirma yapilmadan once arastirma grubuna uygulanacak olgekler igin “Aksaray
Universitesi, Sosyal ve Beseri Bilimler Arastirmalart “28.02.2023 tarihli, 2023/01-31 no’lu” etik kurul onay1 ve
okul uygulamalari i¢in Milli Egitim Miidiirliigii izni alinmistir.

Finansman: Bu ¢aligma i¢in herhangi bir fon alinmamustir.

Cikar beyani: Yazarlar arasinda bu calismay1 etkileyebilecek mali olan ya da olmayan herhangi bir ¢ikar
catismasi yoktur.
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